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The partial immersion program at Key Elementary 
School in Arlington, Virginia, was prompted by work being done in 
Virginia and Connecticut public schools by the Center for Language 
Education and Research (CLEAR) at the Center for Applied Linguistics. 
Established within the gifted and talented strand at the school, for 
most of the year the class contained 22 students: 9 Spanish speakers 
and 13 English speakers. Instruction was divided equally between 
English and Spanish. CLEAP staff provided technical assistance in 
program monitoring, staff development, and program review, and also 
facilitated access to a network of local educators. In year 1 of the 
program, two first grade classes were paired, both following the 
regular first grade curriculum but one receiving instruction for a 
half day in English (English language arts and mathematics) and a 
half day in Spanish (Social studies, science, and Spanish language 
arts) . Classroom observation; test datia; and interviews with 
students, teachers, staff, and parents were used to assess the 
program in the following areas: student progress and satisfaction; 
school and community awareness; and parent attitudes. Recommendations 
were offered for program expansion to grades K-2, summer curriculum 
development and teacher meetings, a shared teacher planning period, 
opportunities for practicing Spanish, peer-peer interaction, 
Spanish-language library materials, and inservice education. (LB) 
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JoAnn Crandall CAL/CLEAR 
Doost Christian Ju0 * 1'*' 

R.vie. of the Partial Xaaersioa Prograa 
ley Eltaentary School, Arlington, VA 

I. Bistorv of the Progr. . 

During the 1985-86 school yeir. stiff of the ESOL/BILT prograa in the 
Arlington Public School. began to •acbaag. iafor.atioa .ad id... .ith their 
couat.rp.rt, ia th. H.rtford Public School, (B.rtford, CI) Bilingual Progr., 
Office. The,, activitia. .„. proapt.d hy th. .orb being doo, .ith both .cbool 
sy.t... by th. Ceat.r for language Bduc.tioa .ad »..«.rch (CLEAR) .t th. c.nt.r 
for Appli.d Lingui.tic. (CAL) . At oa. point ia th. .priag. t.o representatives 
fro. B.rtford visited th. progr.. in Arlington U d th.n. in May . r.ciproc.l 
visit .., ..de to B.rtford by t.o individuals fro. Arlington--P.ul Vir.„n and 
Em. de B.in.r. lb. di.cu..ion. in both c.se. .ere f.r-r.nging hut de.lt 
extensively .ith progru .od.l, ,«d ..thod, for .ducting Hngu.ge .inority 
student. ,nd the possibilities for langu.g. .duc.tion for a.jority student../ 

Upon hi. r.tura. Br. Wireaan .,t into action . pl.n to ..t.bli.h . p.rti.l 
iaa.r.ion prograa .t R.y El.nent.ry School. Bis id.. ... to begin .ith . fir.t 
gr.d, cUssroo.. .ith stud.nt. fro. Engli.h-.pe.bing .nd non-English spe.bia, 
n.ckgrounds. .nd to ..t.bli.h th. cl... .ithin th. gift.d .nd t.l.nted str.nd 
.t that .cbool. instruction .ould be divided equally between English and 
Spanish, for the English speakers, thia cla.s .ould provide a p.rti.l 
iaae.-.ion experience, in .bich they .ould develop Spanish language .bills 
through th, „., of th. language in th. cla.srooa. for th. Sp.ai.h spe.k.rs. 
they .ould continue to develop their English l.ngu.g. skill., but .ould also 
have an opportunity to ..int.in and exp.nd their Spanish skills. Although it 

1 

o 1 

ERIC •» 



»ts late in the •chool year. Dr. Vire.an .anaged to contact parents of 
prospective tnrolle.t, inform the. of this new opportunity, and secure 
.gree.ent fro. enough parent, to .ako the class . reality, it the .a.e ti.e, a 
•e.rch for teachers with appropriate qualifications was undertaken, and two 
teachers (one for the English co.ponent and another for the Spanish co.ponent) 
were identified. 

By the end of the suuer, the progra. was in place. CLEAR staff agreed to 
Provide assistance in .onitoring the pro*r.., providing .t.ff develop.ent and 
prep.ring a progra. review .t the end of the school year. The first of .any 
.eetings took place involving ley and CLEAR staff just before the school year 
began, and a .eeting for parent, was .1. 0 conducted, fi.it. were al.o arranged 
for teacher, and intere.ted parent, to a local bilingual progra. (Oy.ter School 
in Washington. DC) and local ioereion progra.. (Hontgo.er? County, HD) . As a 
result, staff at Key gained access to a network of local educators who were 
concerned with si.ilar issues. 

11 • Description of the Prog r» 
*• Progra. Desig n 

Tke Key P.rti.l l„,r.ion Pros,., i, d e.igoed , 0 tut ., ec0Dd u „ mge 
le.rnin, i. d0D . ia . ,. y iilU „ t0 „„ ebU4reB tcqu . re tbe . r { 

they le.ro it in order to t.ke pert in .e.ningful end i»t.r..tin„ 
ccunic.tion" (fro. . report on the ,ro 9 r M prep.r.d by K.th.rin, P.nfil. 
ror, ion L.„ B u.„ Sup .r,i.or for Arlin B ton Public School,,, g.lf of ,.ch d.y is 
conducted in E. B H.h „ d hlll iB Sp , niil ,_ pt0 , iii89 m mitmniM . exper . eDee 

for the non-n.ti„ .pe.h.r. of the l.n B u. B e. ? urth.r. .i.e. the el... includes 
»»ti„ .peeker. of both l.o B u kB es. the .tudents c.n turn to their fello, 
students as resources. 
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T«o (ir.t , r .d« el...e, „ r , pared for th. first y..r of to. progr... 
The teacher. ..re floe .Ugh.. end t„i„ Conc.pcion. Both el..... foiled the 
regul.r fir.t gr.d. currieulu.. but on. el.t. received io.truction for . h.lf 

4.y in ingii.h tod . h.if «.y io sp.ni.h , the - iM „ ii01) .. e „.„. , ith the 

.tudent, ..itching cl.„roo.s ,t lu.cb. the ch.no. fro. on, l.ngu.g, to .nother 
... ...ily d...rc.t.d. la th. .or.ing. th. i-.r.ion .tud.nt. ..re in.truct.d 

in t.ngu.g. , rt . .„d MtkMtie. in Ingii.h by Ms. Bi.gh... Aft.r lunch, they 
•ov.d to ... Conc.pcion-. roo. .h.r. they .tudi.d .ci.nc.. .oci.l .tudi.. .nd 
Sp.ni.h l.ogu.g, , rt . i, Sp. Bifh . Th , co , p , nion cl „, ^ ^ ^ 

lunch, but th.ir i..truction fro. both t..ch.r. ... i. i»,i it b. nit 4Mi ,. 
can be represented as follows: 

l aaersion class Uired_cUsi 

. 

;n ? H.h un,„„ Art. g£ Sffi? • . 

science 

Afternoons tsp.ni.h] fto , 

XifS'S.*? 0 " Hs. hingb.. 

Social Studiei , r" 

Science Sngli.h Ungu.ge Art. 

Sj>.ni.h l.ngu.g. Art. «.tb...tie. 
Sp.ci.l cl..... ,.u.ic. ,rt. phy.ic.l .duc.tion. lihr.ry) occurred .. .ch.duled 

in the r.g.l.r fir.t gr.d. currieulu. for both .roup. ..d ..re i» to.H.b. 

During th. £n„li,h portion ot the 4ly> the pUot ^ ^ 
r.gul.r fir.t gr.d. currieulu. ,nd u.ed ..teri.l. co.p.r.hl. to other fir.t 
«r.de cl.ssroo.s. During the Sp.ni.h portion of th. d.y. the fir.t gr.de 
•ci.nc. .„d ,oci.l .tudie. currieulu. ... foiled, hut there not .. .any 

Sp.ni.h l.ngu.„ .. t , ri .i. „.il.hl. .. i, th. En,li.h-.,diu. ...... for those 

•uhiect .re... , or sp.ni.h l.ogu.g, , rt ., there «r, .o.e text, .nd re.d.rs. 
but .,.in the .upply ... . uch .or. li.it.d. Supple.ent.ry ..teri.ls. .uch 

Hbr.ry books, .udio-vi.u.l .id. ,nd .0 forth. «re .1.0 li.ited. 
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B. PcriODDcl 

As mentioned above, Luis* Concepeion end Hoe Bingham were tbe classroom 
teecbers for tbe first yeer of tbe program. Hs. Concepeion, a native speaker 
of Spanish, provided tbe Spanish language instruction to tbe immersion class. 
Dr. Paul Virenan, principal, assumed responsibility for all phases of 
implementation, and Harta Guzman, ISOL/HILT Resource Specialist at Key, 
gave ongoing support for tbe teachers and students in the program. In 
addition, the Foreign Language Supervisor, Katharine Panfil, assisted at tbe 
county level through support for staff and curriculum development. Other staff 
at Key kept informed about the progress of tbe students as well and provided 
support as needed, including the reading specialist and tbe department chairs. 
C. Class Composition 

Tbe partial immersion class began with an enrollment of 17 children. Of 
these, 9 were native speakers of Spanish and 8 were native speakers of English 
During the school year, five students transferred into tbe immersion class: 
three native speakers of other languages (Armenian, Chinese, and Vietnamese) 
who had been mainstreamed into English-medium classes, and two native English 
speakers. Tor most of the year, then, the class contained 22 students: 9 
panish speakers and 13 English speakers. The paired class contained a smaller 
proportion of native English speakers and was smaller overall. Its composition 
changed during tbe year as well, but for most of the year, there were 14 
students, including 5 native speakers of English, S native Spanish speakers, 
and 4 native speakers of other languages. 

XII. E valuation Procedures 

Arlington staff requested that CAL/CLEAR provide an evaluation of the 
immersion programs first year of operation. CLEAR staff who participated in 



the project included Nancy Rhodes, JoAnn Crandall, Donna Christian end C. 

Richard Tucker, A plan wa, developed to address the following questions: 

(1) Vhat is th* English and Spanish proficiency of students in the 
innersion prograa, and how does it change over the year? 

HL *°l Well J d0 . tbe Version students do in content area subjects? Do 
they nake academe progress conparable to other first graders? 

in'th^JroS?.!?"" 11 "" 1 " d UagUttffe mitttd " « b ««d by participation 

(4) Bow do parents and other nenbers of the school view the program? 

(5) Bow night the progran be inproved? 

In addition to ongoing involvenent by CLEAR in a variety of advisory 
capacities, several types of inforn.tion collection activities were undertaken 
specifically for this review of the progran. 

rro» January through Kerch, CLEAR staff sy.te.atic.lly conducted classroon 
observations of the innersion cl.ss. Each week, one staff .enber .pent tine 
with the innersion cl.ss, observing both the Engli.h Corning) and Spanish 
(afternoon) instruction. The observations were staggered so that .11 the days 
of the week were sanpled at least twice. In addition, sever.l observations 
•ere conducted with the paired cl.ss to provide . b.si. for conp.ri.on of 
instruction in the innersion and all-English cl.ssroo.s. There were a. well 
nunerou. opportunities for CLEAR staff to visit the classes at other tines 
before and after the observation period and to talk infernally with the 
inversion teachers and other Key staff. 

Sever.l kind, of test d.t. were collected on the students to assess their 
.cadenic progress end language developnent. In the fall and spring, the 
Language Assess.ent Scale. (LAS) were ad.ini.tered, to provide a .e.sure of 
both Engli.h and Spanish proficiency for the innersion students. The Boeh. R 
Test of Basic Concept, assessed the students' conceptual development in English 
and Spanish. Finally, the students' nastery of content area subjects was 
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tu.ii.ed fro. .com on .nd-ot-uoit tut. in toci.1 .tudi... ,ei.nce ,nd 
e.tb...tic.. 8. .1.0 took into eon.id.r.tion d.ily .Uend.ac. .he. looking , t 
the aueee.s ot the progru .. . .hole. 

I. order to deter.ine p«rtieip.nt.' perception, of the progru. . ,„ie 5 
o t int.r.ie.s ..re conducted. The .tud.nt, intervie.ed in ...11 groups 
.nd ..ked .bout their feeling, on le.rning in Sp.ni.h «nd in Engli.h. Te.cher. 
et Key ..re .l.o inter.ie.ed. includes tho.e te.ching in the progr.n (Pingh.n 
.nd Concpcion) . four te.cher. fro. other cl.t.roo... the re.di.g .peci.li.t. 
-nd the ESOL/BILT re.ourc. .peci.li.t. 11 though not fort.lly intervie.ed. 
other .ttff ...,,„• perception, .ere .l.o t.pped. including the princip.l. 
fin.lly. the p.re.t, of the iu.r.ion .tud.nt. .,r. ..ked to de.crihe their 
feeling, .bout the progru. They .ere inter.ie.ed in phone con.er..tion. in 
Engli.h or Sp.ni.h. .hich.v.r l.ngu.g. they felt .ore eo.fort.ble u.ing. 

The result, of the.e infor..tion collection effort, .re de.cribed in the 
folloeing Motion. 

Iv - Student Pranre.. snd s.ti.fsrtj ^. 

*• 'nali.h .nd Se.Biih Unou.et »e>elop».nt 

The l,ngu.g. l..e...ent Sc.le. (US) .re u.ed to .e..ur. Engli.h .nd 
Sp.»i.h l..,u.g, d.„lop.,nt through . fi„-,. rt te.t th.t ...,ure. .tud.nts' 
•hility .ith .ini..l p.ir. (identifying ,ord. .. being , b . .... 0 r difj.rent). 
»oc.bul.ry (n..ing .n object r.pre.ented by . drwing). pronunci.tion 
(repe.ting . ,ord) . co.pr.hen.ion (li.t.ning to . t.pe .nd the. pointing to . 
Picture th.t i. d..crib,d on the t.pe). .nd or.l production (retelling . 
•tory). The fir.t four p.rt. of the te.t .... up 50% of the tot.l .cor. .hile 
the .tory retelling ..»„ up the other 50%. student, .re r.t.d on . .c.l. fro. 



9 

ERIC 



S 



0 - 5: scores 0. 1, .nd 2 indicate levels of t "non-.pe.ker"; 3 indicates * 
-United speaker," .nd 4 .nd 5 indictte • "fluent" (proficient) epesker. 

English Speaker, - On the English test in the fell, of the 12 native 
English speaker, .nd native .pe.ker. of languages other than English or 
Spanish, three were «t Level 3. seven at Level 4, end two at Level 5. By 
•pring, two were at Level 4 end the rest h.d noved up to Level 5. The scores 
were conparable for the paired class. 

On the Spanish test in the fell, til the non-native Spanish speakers 
scored at Level 1. By spring, four students bad noved up to Level 2. It 
should be noted here that, although the scores do not show a dra.atic 
inprovenent fro. fall to spring, the test ed.ini.tr.tor connented th.t there 
•as • notice.ble i.prove.ent in the students' co.preheu.ion .nd .ttentivenes. 
during test-t.king, especially during the story portion of the test, m 
addition, individual co.ponent test scores showed « syste.atic increase, even 
though a change in level nay not have occurred. 

b anish Speaker. - On the Engli.h test in the fall. ..ong the 9 n.tive 
Spanish .peaker., one student ... .t Level 1, two .tudent. were «t Level 3. 
three .t Level 4, .nd three .t Level 5. By the .pring test, one indent w. s . t 
Level 3. one it Level 4, .nd .even .tudent. were «t Level 5. 

In the fell on the Sp.ni.h te.t, one .tudent w.s «t level 3. three «t 
Level 4 and five at Level 5. By .pring, .11 were «t Level 5. 

Three i.porfnt conclu.ion. can be drawn: (1) the native English-speaking 
student, in the pilot class perfor.ed as well in English as the students in the 
paired class (who had been receiving all their instruction in Engli.h); (2) the 
Engli.h-apeaking .tudent. in the pilot cl.s, i.proved their Sp.ni.h fron fall 
to .pring, .. de.onstr.ted by their .cores on the five p.rt. of the LAS even 
though their overall level n.y not have changed; and (3) the Spanish-speaking 



students in the pilot class i.proied their Spanish |tf En B li.b froa fell to 
(pring . 

8. Conceptual Pevelon»»n» 

The aoeh. Te.t of In.ic Concepts ii designed to ae.sur. children'. ...te 
of concept, eon.id.red nec.ery for .cbieve.ent in the fir.t ye.r. of .chool 
toeh. t..t result. ..y he u.ed hoth to identify children ,ith deficiencies in 
this .re. .nd to identify indi.idu.l concept, on .hich the children could 
profit fro. induction. The te.t con.i.t. of SO pictori.l ite.s .rr.oged in 
ipproxi..t. order of increwing difficulty. The „»,i B , r t ..d. .loud . 
.t.t..,nt de.cribing e.ch .« 0 f picture. «nd in.truct. the children to ..r. 
the one th.t illu.tr.te. the concept being tented. 

English ,p«. tfr . . o,, tht ingn.h feriion ef the BMh , in tht un 
"five ,p.a,r. of Ingli.h in the pilot cl... .ver.g.d 45.9 it.., correct, 
-hil. the ..tie. .p,...r. of l.ngu.ge. other th.n tngli.h or Sp.nish .ver.g.d 
44.6. In the .pring, their .core, h.d incre.sed to 48.1 ud 47.0. 
respectively, .n incr..., of 2.2 .nd 2.4 point.. !n the p.ir.d cl.ss, n.tive 
.P..«.r. of Engli.h .ver.ged 47.0 it... correct in the f.ll »nd 49.2 in the 
Win,, . g. in 0 f 2.2. .nd n.tive .p,.,, r . of other l.ngu.ge. .cored 45.0 in 
the f.U „ d 46.0 in the .pring. for . g.in of 3.0. Thus, the g.in, for these 
student, on the Ingli.h v.r.ion of the »o,U .,r, guit. .i.il.r, b.t.e.n 2 .nd 
3 points. 

On the Sp.ni.h version of the .o.h,. the n.tive English .p.Uer. scored 
".2 in the f.ll „d 29.2 in the .pring. . g. in 0 f 2 point.. Spe.kers of other 
lsngusge, incr,..,d hy 7.2 point., fro. 23.0 in the f.ll to 30.3 in the spring. 

iP snish .pesters - On th, Engli.h te.t, the n.tive spe.ser. of Sp.nish in 
the pilot cl... .cored 41.5 it... correct i. the f.ll „d 46.1 in the .pring. 
tor . ,.i„ of 4.6 point.. On the Sp.ni.h v.r.ion. they received .i.il.r 



■eor». 41.4 in tb. f.ll « nd 45 .9 in tb. ,pri»g. i.pro,i.g by 4.5 point,. In 
tb. p.ir.d cl.,.. tbe n.tiee Sp.»i,b .p.Uer. h.d .» „„,„, of 45 j in <„, 
t»ll .nd 47.7 in tbe .pring on tbe Ingli.h e.r.ion of tbe Both.. . (tin of 2.4 
points. Tbey (ere not gittn tbe Sp.nith tent. 

»e en .... .e.er.l ob.erv.tion, in tbe Us it of tbe Boebn .core.: (1) 
.11 group, of ntudent, .bo.ed g.i,. in tbeir »nd,r.t.nding of concept, fro. 
fell to .pring; (2) tb. pilot el..., group by group, b.d g.in. .i.il.r to those 
of tb. p.xr.d el... fro. f.ll to .pring on tbe Ingli.b te.t; (3! tbe n.ti.e 
Sp.ni.b .p.U.r. in tbe pilot el... ,.d. tb. .o.t progre... i.proei.g „ 
.».r.g. of 4.6 point, on tbe Ingli.b e.r.ion of tb. t„t .nd 4.5 point, on tb. 
Sp.ni.b. Tbi. fin.l ob.ert.tion i, p.rticul.rly note.orthy. .inc. it indictee 
tb.t tb. cone.ptu.l dee.lop.ent of tbe Sp.ni.b .pe.ier. ... f.cilit.t.d by 
continued deeelop.ent of tbeir ..tie. l.ngu.g. .long »itb Engli.b. 
Cl S 0 "* 1 Studies. Science, , n d X.th Irhi.. 

Student, in tb. pilot cl... „,r, given 10 cb.pt.r te.t. in .cienc. ,nd 7 
ch.pt.r t«.t. in .oci.l .tudie. tbrougbout tb. ye.r. Since .ci.nce .nd .oci.l 
.tudie. ,r. t.ugbt only in S ,.ni.b. tb. te.t. .ere. of cour... in Sp.ni.b. Tbe 
cl... .cor., for .ci.nc. (.be. „cb .tud.nf. i.ditidu.l gr.de. b«. been 
...r.g.d) ..re 4 »•.. U B .. 5 C, .nd 2 D'» (2.7 .eer.g. on . 4 point 
•WW. Tb. cl... .core, for .oci.l .tudie. «r. 3 12 B ., 5 C '.. ... 2 
D". (2.7 .e.r.ge). T b. ...r.g. for tb. p.ir.d cl... for botb .ci.nc. .nd 
.oci.l .tudie,, .her, tb, in.truction .nd t..t, .,r, gi,,n in Engli.h. ,„ 2 . 8 . 
There .., , ir t u .n y B0 dif(ereilce in , eienee ^ ^ 

between the pilot and paired class. 

On tb, ..tb ch.pt,r te.t., the p.ir.d cl... .cored higher tb.n tb. pilot 
el.... Student, in the pilot cl... ,„ r .g,d 2.3 .nd .tudent. in tb. p.ir.d 
el... .ver.ged 3.0. Botb cl.,,., received ..tb instruction i„ En(lish . 
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D. Student Satisfaction 

The aajority of the students expressed s great deal of satisfaction with 

the partial iaaersion class. They eagerly expressed their opinions of the 

class and appeared pleased that soaeone was interested in what they bad to say. 

Their aain reasons for liking to study in Spanish include the following. 

"If you have a friend who speaks Spanish you can speak to hia." 

"I like Spanish because it's fun. I like reading in Spanish and it's fun 
to do soaetiaes. I like to say things in Spanish to ay friends." 

"I haven't learned it yet, but it's fun to learn soaetbing new. Ve get 
hard work." 

"Ve learn a lot. Ve color, ve read, ve vatch aovies, ve have fun, ve 
vork, ve use the coaputer." 

Vben asked vhy soae students in the class (native speakers) spoke aore 
Spanish than others, their responses showed a keen awareness of the reasons 
people speak different languages. 

"They know Spanish. They're born soaewhere Spanish. Their aoaay knows it 
and when they're born, they know the language their aoaay knows." 

"Vben they were little babies they started out with Spanish. Vben they 
grew up they knew how to speak Spanish. If their Bother was a Spanish 
person, then they could speak Spanish. Hy Bother wasn't a Spanish person 
so I can't speak Spanish." 

Ve asked the studeuts if learning in Spanish was any different fron 
learning in English and aost of tbea felt that it was. Bowever, one student 
responded with this insight: 

"It's not that different. It's just that one (teacher) speaks English and 
the other speaks Spanish. When Miss Concepcion speaks in Spanish everyone 
knows in Spanish what she's saying in English. Spanish is just English 
but they say it in Spanish. Vhat they say is the sane but they just say 
it in different languages." 

£. Attendance 

The classrooa teachers reported that student attendance in the pilot 
program was noraal throughout the year and was coaparable to attendance in the 
other first grade classes. 

10 
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V - School >nd CoMunitv iw arenea. and Parent Attitude 
A. School an d Co—unity Awareness 

To get a general tense of how the iaaer.ion program fits into the entire 
Key School program we interviewed staff aethers who wer* not directly involved 
«ith the iaaersion class, including two kindergarten teachers, a first grade 
teacher, and a third grade teacher. Ve were interested in finding out how .uch 
they knew tbo ut the pilot Spanish iaaersion prograa at the school. It turned 
out they knew quite a hit. They were favorably iapressed and their general 
impressions were that (1) the teachers in the prograa had to do a great deal of 
Planning, far beyond what's usually expected of classrooa teachers; <2> in the 
teaa teaching approach, with one teacher teaching the children in the aorning 
•fid the other in the afternoon, it was crucial that the teachers work well 
together; and (3) it's an appropriate type of prograa for Xey School because of 
the ■ulticultural nature of the student body. 

The Arlington coaaunity has becoae very involved in Key's pilot prograa 
through the Arlington County Citiseu's Foreign Language Advisory Coaaittee. In 
a recent report to the Arlington Advisory Council on Instruction, their 
recordation, included (1) the continuation and expansion of the Key School 
Spanish inversion program and (2) iaple.enting the Key School aodel at other 
school, and with other languages. These recordations were sent to Virginia 
Governor Baliles and be responded that, -I an iapressed with the prograa... at 
Key School. This prograa coabines what we know about effective language 
instruction with the creativity to involve native speaking student, as part of 
the instructional teaa." 
B. Parent Attitudes 

Overall, the parents have been very pleased with what their children have 
been learning in the partial inversion program. During our phone interviews 
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with the*, .toy Mentioned that they had had reservations during the firtt aonth 
or two when the children had a lot of adjusting to do-not only adjusting to 
the day-to-day activities of first grade but also adjusting to a new language 
as well. But as tiae went on. they felt that it becaae a lot easier for the 
children, and by November and December they were settled into the regular 
classrooa routine. A parent whose native language is neither Spanish nor 
English couented. -Our daughter really likes it and that's the aost iaportant 
thing... and neither of her parents speak any Spanish at all." 

Soae of the native English speaking parents expressed concern that they 
couldn't help their child with Spanish hoaework and hoped to be able to take 
Spanish classes soaetiae in the future. The Arlington Foreign Language 
Supervisor has offered to provide these classes through the Adult Education 
Departaent as soon as there is a group of 10 interested adults. 

The English speaking parents offered various reasons for enrolling their 
children in the prograa, including: 

"It gives hia every chance possible to do well and have a good education." 
"Iaaersion is a great way to absorb language with little effort." 

"I thought it was an exciting prograa and I wanted it for ay daughter 
since I've always found languages very difficult ayself." QtUffDler 

The Spanish speaking parents expressed equal satisfaction with the 
Prograa. but for different reasons. They felt that the iaaersion prograa gave 
their children a wonderful opportunity to keep up their Spanish. Parents 
coaaented: 

"My husband and I feel that it's best for our child to stav in th* DPftflr , B 

art^S S ?" i,h i" tetd °J ju,t tr * ia < t0 Pick up Spanish at hoae. 
school he learns better than at hone. Ve want hia to keep u hi. sn.ii.h 
tnd we tend to speak too much English at hole." P P P 
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One parent .unnamed the general feeling of other parents by counting, 

iXJTJf. 1 ^ ?!!' ChUd t0 continue iwereion in the second grade. Key 
llrZr /?!! the pro * r " ? « ry wel1 - ^'w *«Pt u. inforaed on the 
progress of the progra. which is crucial. 1 like the openness they've 
bad--we could tisit the cla.srooas whenever we wanted.- 

Thus it is not surprising that ill but 2 of the parents were definitely 

planning on enrolling their child in the second grade inner. ion class in the 

fall. <Of the two, one faaily was i tt?iBg the area so the child would not be 

able to participate, and the other was still undecided.) 

VI * SecQMeodations for the t» y School Partial laersion f r» g r^ 

Because the ley School Partial Iaaersion Prograa has bad such a promising 
first year, our aajor and aost iaportant recoaaendation is that the nrocran 
should not only be continued, but tl.o expanded. Here we are in agree.ent with 
the Arlington County Foreign Language Advisory Coaaittee, who also recoaaended 
that a kindergarten and second grade class be added, while continuing the first 
grade prograa, peraitting those first grade students enrolled in this year's 
prograa the opportunity to continue in a partial iaaersion prograa and also 
enlarging the opportunities for other students in the County to participate in 
innovative language education programs. 

To strengthen the prograa even aore, we are offering the following 
recoaaendations: 

e 1 nco!r"ed. CUrriCUlUB developBent " d meetings should be 

This year, the two participating teachers were forced to develop curricula and 
Plan activities throughout the year since there had been li.ited start-up tiae 
for the prograa. However, before next year there is adequate tiae for the 
participating teacher, to aeet and to work together to design a carefully 
structured and integrated prograa, reducing the deaand for daily discussions 
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tod Bettings to tnsure that the program being offered by the paired teachers is 
integrated and complementary. A clearly articulated curriculum will be 
especially important for next year, if grades X and 2 are added to the 
sequence. All kindergarten, first, and second grade teachers, resource 
personnel, end key staff should be involved in the summer meetings. 

2. A common planning period for paired teachers should be scheduled. 
This year, the paired first grade teachers did not have a set tiie in which 
they could meet together to coordinate their instructional programs and discuss 
problems. As a result, they gave up lunch time, arrived early and stayed late 
after school, and found brief intervals in which they could meet. Next year, 
paired teachers should have the toe time met aside as a planning period, with 
students from both classes assigned to another teacher or activity to keep the 
time truly free for planning. 

3. Paired classes should continue to meet m each other. 

It was helpful that the paired teachers had classrooms right next to each other 
this year, e^Ming them to briefly discuss particular students or plans 
without needing to leave the classroom area. This pattern should be retained 
in the future, with classes either next door to each other or in close 
proximity. 

ie pr I ov^\ i rmy^: r ;ro^ri:: * C < Ui ' iti0n " d "«tice " Spanish ^uld 
Since there are limited opportunities for English-speaking children to acquire 
or practice their Spanish outside of class, more activities need to be provided 
for English-speaking children to learn and practice Spanish. These could 
include enhanced Spanish language arts instruction, which could be offered to 
the English-speaking student, while the Spanish-speaking students are engaged 
in Spanish reading, other opportunities are available daily within the 
classroom, where Spanish-speaking students can serve as resources to the 
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The Spanish language aaterials available to the prograa this yetr were quite 
liaited, requiring the Spanish teacher to adapt English language aaterials. 
For example, when she taught a science lesson in Spanish, she often had to use 
English titled filsj strips and supplementary aaterials. Spanish language 
■aterials for classroom use. k*/ reference works such as encyclopedias and 
dictionaries in Spanish, and Spanish language pleasure reading books for the 
library are all needed to support the efforts in the program to help English- 
speaking students acquire Spanish language skills. 

♦ 

VII. Conclusion 

As this report indicates, the Key Partial Immersion program has made an 
excellent start and is likely to be even better in subsequent years. We 
strongly urge that the program be given the support it needs to continue and 
expand in future years. 
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